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Format to prepare the syllabus of courses for the international week 

 

The purpose of this document is to complete the information for the preparation of the syllabus of courses 

for the international week in the empty boxes. 

Please complete the following mandatory fields requested in each of the boxes below: 

I. General Information 

Complete the following general information: 

 

Name of the course:  

Strategic Management of Innovation 

 

Teacher's name: 

Dr. Alberto Néstor Terlato 

 

II. Introduction 

Describe briefly, simply and synthetically what the course consists of and its formative scope. To do 

so, indicate what the course offers or provides to the student, mentioning its practical and theoretical 

usefulness.  

 
Reference example: 

The Introduction to Engineering course provides a fundamental exploration of basic engineering principles and their 

application in various fields. Students will be introduced to essential engineering concepts, including methods of 

problem solving, design, analysis and optimization. The roles and responsibilities of engineers in today's society as 

well as the various branches of engineering and their practical applications will be examined. In addition, the ethical, 

environmental and social challenges facing engineering in the 21st century will be highlighted. This course will 

provide students with a solid foundation for exploring future careers in engineering and understanding its impact on 

the world around us. 
 

Type the course introduction in the following box: 
 

La nueva sociedad, el desarrollo tecnológico, especialmente en materia de inteligencia artificial, las nuevas 

formas de competencia y los grandes desafíos medioambientales, imponen ciertos límites para el 

mantenimiento inercial de procesos, productos y servicios en la dirección de empresas.  

Ya no es posible, en el actual contexto, persistir haciendo lo mismo. Las instituciones deben adaptarse. 

Gestionar la innovación en un ambiente volátil, incierto, complejo y ambiguo (VICA).  

Esta cátedra se propone presentar los desafíos que enfrenta la Gestión Estratégica de la Innovación desde una 

perspectiva integrada por diferentes campos temáticos. 
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III. Final Learning Achievement of the Course 

The final learning achievement is a precise and assessable statement of what a student is expected to 

be able to do at the end of the course. They are essential for guiding the teaching process, assessing 

student progress, and verifying the acquisition and application of knowledge. 

 

To develop the learning achievement of the course, consider the following elements to develop the 

final learning achievement of the course: 

 

Time Subject Observable action / Output Criteria 

When? Who? What will he/she do? How will he/she do it? 

At the end of the 

course 

the student support an improvement proposal 

for the problem identified in a 

business model. 

through the relevant use of the 

concepts, methods, techniques and 

tools learned during the course. 

 

Reference example: 

At the end of the course, the student will support an improvement proposal for the problems identified in a business 

model through the relevant use of the concepts, methods, techniques and tools learned in the course. 

 

Write the final achievement of the course in the following box: 

 

Desde el campo epistemológico, metodológico y ontológico, los estudiantes podrán 

enfrentar los desafíos que corresponden a la gestión de la innovación en diferentes tipos de 

empresas e instituciones. 
 

IV. Learning Units 

 

In this section the final learning achievement of the course is moved and the thematic contents and 

the activities and evaluations that will be developed are indicated. 

 

Learning Unit 1: Business organization 

Que los alumnos puedan:  

• Reconocer el actual contexto e interpretar las restricciones que impone.   

• Comprender el funcionamiento de los ecosistemas de innovación.  

• Entender las particularidades de la gestión de las personas frente al requerimiento de la gestión de la 

innovación.  

• Comprender las bases del desarrollo de equipos performantes y la inteligencia colectiva. 

• Conocer los límites de ciertas metodologías y prácticas de gestión intensamente utilizadas hasta hoy.  

• Apropiarse de nuevas teorías, metodologías y prácticas para desarrollar la gestión de la innovación. 
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Actividades de evaluación: 

● Participación en clase video debates, casos de estudio, discusión de papers. 

● Examen final individual, resolución de un par de casos de estudio. 
 

 

Now, type the name of the course after "Learning Unit 1". Also, move the final learning achievement 

of the course under "Unit Learning Achievement", the contents to be worked on during the week as 

well as the activities and evaluations to be developed. 

Learning unit 1: Sustainable Finance 

Unidad 1: Ecosistema 
Rasgos de un Ecosistema desde el campo de la Ecología 

Rasgos de un Ecosistema desde el campo de la Administración 

Ecosistema Innovador 

Micro Ecosistema Innovador 

Matriz de Jay Rao y Joseph Weintraub 

Mezzo Ecosistema Innovador 

Macro Ecosistema Innovador 

 

Video debate: 
Entrevista a Martín Migoya, Presidente de Globant. 

Entrevista a Gustavo Grobocopatel, Presidente Grupo los Grobo. 

 

Unidad 2: Rasgos del contexto  
De dónde venimos y a dónde vamos. Macrotendencias 
Períodos incrementales y disruptivos 
Adyacentes posibles, impactos directos e indirectos 
Ambiente VICA.  
Definiciones de RUPT y BANI 
Problemas wicked 
Nuevos valores 
Nuevos trabajadores 
Nuevos modelos de negocio 
 

Debate sobre el paper: 

Terlato, A. N. Management Models Vis-À-Vis The Challenge of A VUCA Environment and Wicked. 
https://doi.org/10.34257/GJMBRAVOL24IS3PG73. Global Journal of Management and Business Research. UK. 
Vol. 24 No. A3 (2024): GJMBR-A Administration & Management. Disponible en: 
https://journalofbusiness.org/index.php/GJMBR/article/view/102973/29139  
 

Unidad 3: Dirección y liderazgo 
Diferencia entre dirigir y liderar 
Teorías X e Y 
Derailers 
Perímetro de un nuevo liderazgo 
 
 

https://journalofbusiness.org/index.php/GJMBR/article/view/102973/29139
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Video debate: 

Itay Talgan. TED. Director, entre otras de la Israel Philharmonic Orchestra 
https://www.youtube.com/watch?v=UFyQQzExi3I 
 

Unidad 4: Gestión del Talento Disruptivo  

Disruptivos. Caracterización. 
Incorporación.  
Gestión. 
Tipos de inteligencias. Teoría de las Inteligencias múltiples de Howard Gardner. 
Empatía. 
Dimensiones de la empatía 
Límites del trastorno de la personalidad. 
Empatía, socialización y gestión. 
Empatía, violencia, cooperación y comprensión. 
Autoestima. Autocontrol. Empatía y habilidad social. 
 

Video debate: 

Ben Casnocha- Empresario, emprendedor tecnológico y autor. 
https://www.facebook.com/wobi.es/videos/ben-casnocha-wobi/1142541879130343 
 

Unidad 5: Dirección de equipos de alta performance. Inteligencia colectiva. 

Group Think 
Tipos de equipos  
Modelos de dirección de equipos 
Group Think. Significado. Síntomas. Causas. 
Inteligencia Colectiva. . Antecedentes. Requerimientos. Factores que la instalan. 
Equipos Performantes 
Predominancias. Modelo de Belbin 
Modelo Complexity, de Zamora Enciso 
Comunidades de aprendizaje evolutivo 
Mitósis 
 

Video debate: 

Entrevista a Steve Jobs 
https://www.youtube.com/watch?v=4ZTRiLpG76U 
 

Unidad 6. Organizaciones horizontales y verticales 
Diferentes estructuras organizacionales 
Estructura simple y jerárquica 
Adhocracia y holocracia 
Estructura dual. 
Rasgos que deben cumplir las organizaciones ante el entorno 
 

Examen individual 

• Resolución de dos casos de estudio 

 

 

https://www.facebook.com/wobi.es/videos/ben-casnocha-wobi/1142541879130343
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V. Teaching Strategies 

 

Th teaching strategies respond to the characteristics of the subject and the teaching methodology 

used by the teacher. 

 

Below are some teaching strategies that can be selected. Write an "x" in the box corresponding to 

the teaching strategies you use in your course. If any of these strategies do not fit your course, add 

the strategy at the end of the list and describe it: 
 

 

Teaching strategy Type an x 

Interactive presentation:  
It consists of the explanation and demonstration of contents by the teacher, with the intervention of the students, 

either through questions or presentations of work prepared by the students. 

X 

Exercise and problem solving:  
It consists of asking students to solve exercises and/or problems by using formulas or algorithms, applying 

procedures and interpreting the results. 

 

Case studies:  

It consists of an in-depth analysis of a fact, problem or real or hypothetical event in order to interpret it, generate 

hypotheses, diagnose it and solve it. 

X 

Group dynamics:  

It consists of activities of a different nature conducted collaboratively between two or more students, whose 

purpose is to learn how the groups interact and thus facilitate experiential learning. 

 

Structured debates/discussions:  

It consists of moderating a systematically organized discussion of divergent opinions between two or more 

students on a topic or problem. 
X 

Role playing:  

It consists of providing a real or simulated scenario in which students are required to assume fictitious or real 

roles with the intention that they can deploy all their abilities to resolve conflicts, as well as understand or 

experience a reality according to the role assumed. 

 

Reflective dialogue:  

It consists of the interaction of two participants who exchange ideas and opinions through a conversation with 

the purpose of reflecting critically and deeply on a specific topic. In this dynamic, students not only share their 

points of view, but are required to be open to listen and consider the other's perspective in order to build a more 

comprehensive understanding of the topics discussed. 

 

Collaborative learning:  

It consists of providing instructions for students in small groups to exchange information and work on a task until 

all participants have developed an understanding of it (not necessarily the same) and have completed it. 

 

Peer learning:  

It consists of promoting collaborative spaces between a pair of students who exchange their knowledge, 

information, experiences and problem solving, being guided by the teacher (for example: students exchange their 

solutions between pairs, on an activity or exercise, before the teacher presents it to everyone). 

 

Active learning:  
It consists of encouraging students' participation and continuous reflection through activities aimed at deepening 

knowledge through interaction with the content, which involves the analysis and synthesis of information. 

X 

Inverted classroom:  

It consists of establishing pre-class activities for the review of conceptual materials and information (e.g., through 

videos, infographics, readings and other didactic resources), which allows students to prepare for a practical and 

active classroom session through collaboration, discussion and problem solving. 

 

Experiential learning:  

It consists of developing conditions for students to experience real or simulated situations (for example: debates, 

national or international learning visits, immersive experiences, internships, among others) that allow them to 

feel or perform actions and share them with their peers to strengthen their learning. 
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Teaching strategy Type an x 

Service learning: 

It consists of preparing students to apply the contents and tools provided by the course to the real needs of the 

community in order to develop a sense of social responsibility and, thus, improve their environment. 

 

Spaces for creation:  

It consists of facilitating physical or virtual spaces for students to create projects or prototypes based on 

computer programs or physical tools (for example: game labs software, design software, innovation labs, 3D 

printers, laser cutters, among others). 

 

Design thinking:  

It consists of the development of solutions or products focused on the needs of users, through strategies and tools 

(for example: empathy map, user journey, Canva, among others) that allow students to develop their empathy to 

understand the environment, generate ideas and solutions, as well as prototyping solutions or products that can 

be tested and adjusted to achieve user satisfaction. 

 

Problem-based learning:  
It consists of posing a complex real-world or hypothetical problem formulated by the teacher, with the intention 

that students (usually in groups) gather more information and analyze the problem in order to propose solutions. 

 

Research-based learning:  

It consists of connecting teaching with research through the application of scientific concepts, theories and 

methods in order to generate new knowledge about a particular aspect of reality or the exploration of an 

unknown phenomenon in order to suggest theoretical or methodological guidelines for its approach. 

 

Project-based learning:  

It consists of the design and development of projects (generally in groups of students) with the purpose of having 

the student manage a set of planned, interrelated and coordinated activities to achieve an objective within a 

given time frame. 

 

Challenge-based learning:  
It consists of providing a situation or general context in a social or physical environment so that students can 

collaboratively choose a challenge to be solved based on the learning of the contents offered by the course. 

 

Gamification of learning:  

It consists of developing a physical or virtual learning environment by applying the principles and elements of the 

game in order to encourage student motivation and participation. 

 

Video Debates 

 
X 

 

 

 

VI. Evaluation System 

In this section, write the names of the evaluations to be used in the course in a manner consistent 

with the final learning achievement of the course, as well as the percentage of weighting that each 

type of evaluation will have in the final score, which should add up to 100%.  

 

In order to evaluate learning, a series of activities and means are recognized that allow the collection 

of evidence of student performance throughout the course, for example: Group presentation, 

presentation, debate, dynamics, simulations, essays, final work, reports, reports, prototypes, designs, 

solving tasks, solving cases, program development, partial exam, final exam, graded assignments 

reading quizzes, self-evaluations, questionnaires, among others. 

 

Reference example: 

 

Considerations for evaluations 

Attendance is essential for the evaluation activities to be graded. 
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Evaluation name % Comments  

Exam 70 Resolución individual de dos casos de estudio al finalizar el 

curso 

Debates en clase 30 Participación en los debates, y calidad de los aportes 

realizados. 

 

 

Then write the considerations for the evaluations (optional), the name of the evaluations, the 

weighting percentage (%) and comments (optional): 

 

Considerations for evaluations (optional) 

 

 
 

 

 

        Name of evaluation % Comments 

   

   

   

   

 

 

 

VII. References 

 

This section should indicate the sources and resources of information, indicating the required and recommended 

readings. It is necessary to consider that this material must be available to the students and must contemplate 

safe and reliable links that are unlikely to change domain, for example, DOI, handle, reliable websites, etc. 

Likewise, avoid considering class handouts, teacher's notes, evaluations, among other teacher's own work 

materials that are not referenced. 

 

Mandatory References 

 

 
Drucker, P. (1999). Beyond the Information Revolution. In The Atlantic Monthly. Oct. 1999 – Pg. 47 a 57. 
 
González-Arias. M. D. y Terlato, A. (2020). Gestión Empática. Un recorrido por un grupo de importantes 

empresas nacionales y multinacionales de Argentina. Documentos de Trabajo. Número 719. Buenos 
Aires, Argentina: Universidad del CEMA. Disponible en: 
https://ucema.edu.ar/publicaciones/download/documentos/719.pdf 

 
Moya Albiol, L. (2014). La empatía. Entenderla para entender a los demás. España: Plataforma Editorial. 
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Rao, J. y Weintraub, J. (2013) ¿Qué tan innovadora es la cultura de su compañía? MIT Sloan, 2013, Vol: 54 (3) 
 
Terlato, A. N. (2024). Management Models Vis-À-Vis The Challenge of A VUCA Environment and Wicked. 

https://doi.org/10.34257/GJMBRAVOL24IS3PG73. Global Journal of Management and Business 
Research. UK. Vol. 24 No. A3 (2024): GJMBR-A Administration & Management. Disponible en: 
https://journalofbusiness.org/index.php/GJMBR/article/view/102973/29139 

 
Terlato, A. (2019). Modelos de gobierno de tipo horizontal, una perspectiva frente a los sistemas jerárquicos 

clásicos. Documentos de Trabajo. Número 692. Buenos Aires, Argentina: Universidad del CEMA 
Disponible en https://ucema.edu.ar/publicaciones/doc_trabajo.php 

 

 

Recommended References 

 

Belbin, R. M. (1981). Management Teams. Why they succeed or fail. London: William Heinemann Ltd.  

 

Belbin, R. M. (1993). Teams Roles at Work. London: William Heinemann Ltd. 

 

Janis, I. (1987). Pensamiento Grupal. Revista de Psicología Social. 2, 125-179. 

Recuperado de:  

file:///D:/Users/alber/Downloads/ARTICULO%20PENSAMIENTO%20GRUPAL%20I%20JANIS%20(5).

pdf 

 

Laszlo, A. et al. (2009). From High-Performance Teams to Evolutionary Learning Communities: New  

                pathways in organizational development. In Journal of Organisational Transformation and Social      

                Change, Volume 6 Number 1 Intellect Ltd. 

 

Zamora Enciso, R. (2011). Cooplexity. Un modelo de colaboración en complejidad para la gestión en tiempos 
de incertidumbre y cambio. España, Madrid: Lulu Editores. 

 

 

 

 

Then, write in the corresponding box the bibliographic references to be used in the course. 

 

Mandatory: list the references that you consider mandatory for the course. 

 

 

 

 

 

Recommended: list the references that you consider suggested for the course 

 

 

https://journalofbusiness.org/index.php/GJMBR/article/view/102973/29139
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